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foregoing, constitute what is known as the 
Dalton Plan of education. 
R. B. Marston 
STUDENT LOADS IN TEACH- 
ERS COLLEGES 
DURING the session of 1927-28 the 
Course of Study Committee of the 
State Teachers College, Harrison- 
burg, Virginia, wished to ascertain the re- 
quirements for graduation and the student 
load in similar institutions. A questionnaire 
of twelve items was accordingly compiled 
by Dr. W. J. Gilford and sent to all teachers 
colleges that offered four-year curricula. 
Replies were received from most (77) but 
not all of them. 
Both questions and tabulated answers are 
given below: 
Question 1. What is the number of units 
required for graduation: quarter hoursf or 
semester hours? or session hours? 
In order that a comparison might be 
facilitated the answers were all tabulated in 
terms of quarter hours as shown in Table 
One. 
Thus it will be seen that a total of 
seventy-five colleges answered and that the 
median requirement was 188+ quarter 
hours for graduation from the four year 
curricula, while the minimum requirement 
was 180 and the maximum was 216. The 
decided preference for 180 and 192 hours is 
probably explained by the fact that 12 quar- 
ters of 15 hours each makes the 180 quarter 
hours and 12 quarters of 16 hours each 
equals 192 quarter hours and facilitates the 
distribution of the load equitably by quar- 
ters. The same mathematics is applicable 
to a distribution by semesters and terms 
It will be noted that 40% of the institutions 
that reported require 192 quarter hours and 
29 1/3% adhere to the minimum require- 
ment of 180 quarter hours. 
Thirty-three colleges estimate their re- 
quirements on the quarter hour basis, thirty- 
eight on the semester hour basis, and four 
on the session hour basis. 
Question 2. If you have the qualitative 
system, how many quality points are requir- 
ed? Where is your, system described in 
print? 
To this question eleven colleges stated 
that the system was not in use while fifteen 
failed to answer, making a total of twenty- 
six institutions that do not record them- 
selves as using the qualitative system. Fifty- 
two colleges used it in some form. There- 
fore, the system is in use in about two- 
thirds of these colleges. Five colleges that 
use the system gave no explanation of it. 
Thirty-three colleges require as many qual- 
ity credits for graduation as class credits. 
As far as could be ascertained from the 
data given, this was equivalent to requiring 
the student to average the second passing 
grade. For instance, if there were four 
passing grades of A, B, C, and D, an aver- 
age of C was required when D was the 
lowest passing grade. 
The remaining fourteen colleges have 
varied systems. Two require an average 
of C and the load of the student is reduced 
if this average is not maintained. One re- 
quires half as many quality as grade points 
when D equals 4, B equals 2, C equals 1, 
and D equals 0. One requires one-third as 
many "credit points as hours." Four re- 
quire one-fourth as many quality points as 
credits. One requires three-fifths of the 
grades to average 80%. One requires two- 
thirds as many quality points as grade 
points. One college requires 208 quarter 
hours and 350 quality credits. One requires 
"2 per course." One requires three-fourths 
as many quality credits as there are quarter 
hours. One requires that 75-% of the quar- 
ter hours be C or better. 
In estimating quality credits, the prevail- 
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ing usage seems to be to estimate A as 3, 
B as 2, C as 1, and D as 0. A few colleges 
rate A as 4, B as 3, C as 2, and D as 1, 
while a few use the same system except that 
E is —1. 
It would seem that the tendency is to re- 
quire an average of C for graduation. 
• Question 3. What is the typical student 
load: in quarter hours? or semester hours? 
or session hours? 
As in the first question, the answers are 
tabulated in quarter hours to facilitate com- 
parison. A total of seventy-seven answers 
were returned, distributed as shown in 
Table Two. 
From this table it will be seen that 60-% 
of the colleges that reported allow their 
students to carry an average of 16 quarter 
hour credits, while 26-% allow an average 
load of 15 quarter hours. Only three col- 
leges that require 180 quarter hours for 
graduation have an average load of more 
than 15 quarter hours. The tendency is for 
192 hours to be required for graduation 
with a typical load of 16 hours a quarter. 
Question 4. What is the maximum load? 
Minimum load? 
In answer to the question as to the maxi- 
mum load, seventy-seven papers were re- 
ceived of which four have no established 
maximum. The remaining seventy-three 
colleges have distribution as shown in Table 
Three. 
The prevailing maximum load is from 18 
to 20 hours, inclusive. This range includes 
58 out of a total of 73, or almost 80%. The 
answers also indicate, as shown by the cata- 
logs of the institutions, that the privilege 
of carrying the maximum load is contingent 
in most cases on a good scholarship record. 
Of the seventy-seven colleges that return- 
ed the questionnaires, eighteen do not re- 
quire any minimum number of hours to be 
taken. Of the fifty-nine which do require 
such a minimum, some of them make an 
exception in the case of special, local, or 
part-time students. Otherwise, their mini- 
mum requirements are tabulated as shown 
in Table Four. 
Although the range of variation is wide, 
thirty-five colleges comprising 60-% of the 
total have a minimum requirement of twelve 
hours load. 
Question 5. On what basis are students 
allowed a higher than normal load? 
Seventy-three answers were given to this 
question and are grouped under four gen- 
eral heads: (M) maturity, (E) teaching 
experience, (I) high intelligence score, and 
(G) higher than average grades. Using the 
key letters, the results are shown in Table 
Five. 
More than half of the colleges allow the 
privilege of taking more than the average 
load solely on the ground of superior grades 
and in only eleven colleges are grades not 
a factor. Superior grades is the only factor 
considered in 38 colleges and is one of the 
factors considered in 24 additional colleges, 
Maturity is a factor in 24 colleges, intelli- 
Number answering 21 20 46 1 2 5 1 '1 
Load in hours 12 15 16 Ibyi 17 18 20 2214-26 
TABLE THREE 
Number answering  2 4 2 1 36 6 16 1 1 1 1 1 1 
Maximum load IS 16 17 17l4 18 19 20 2014 21 22 23 26 33 
TABLE FOUR 
Number answering 3 2 2 5 1 35 1 6 2 1 1 
Minimum load 4 7}4 8 9 10 12 13 IS 16 2214 27 
TABLE FIVE 
Reason given M I E, I G M. G M, E, G M, I, G E, I, G M, E, I, G 
Number answering 1 1 9 38 4 5 8 1 6 
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pence scores in 25, and teaching experience 
in 21. 
The comments made on this question by 
those answering it are of interest and a few 
quotations are given. "All grades in pre- 
ceding quarter B or above." "Average of 
B or better." "Must have 90% average to 
take extra work." "Must be above rank 
of entering freshmen." "That the preced- 
ing term three out of four courses have 
been between 95 and 100." "Above B 
average." "B average or better on five sub- 
jects the preceding quarter." "Everything 
previously taken 80 or above." "Average 
grades." "By Faculty vote." " Better than 
a B average." "Very rarely." "Enroll for 
10 semester hours only but receive extra 
credit for high grades, 10% for S and 
20% for E." "Allow 18 credits if all A 
is made preceding quarter or 18 last quarter 
if necessary to graduate." "Ten honor 
points any semester allow 12J4 hour load 
the succeeding term." "Scholarship 2/3 
A's and B's, committee action." "An aver- 
age of B the preceding term." "Based on 
credit points." "Average of 90% on full 
load the preceding term." Three colleges 
considered the health of the student an im- 
portant factor. 
Question 6. Are summer students allow- 
ed higher loads than winter students? On 
what basis? 
On seventy-seven replies, sixty-four 
make no distinction between the summer 
and winter students. Thirteen allow sum- 
mer students to carry a heavier load. Four 
colleges allow this privilege on the basis of 
greater maturity of summer students. Four 
allow it because of the division of the sum- 
mer quarter into two terms that make im- 
possible the division of credits so as to al- 
low a normal load to be carried and so al- 
low nine quarter hours for each term. Two 
colleges stated that it is a "tradition," as 
one of them said, inherited from the time 
when the summer school was concerned 
with review courses. One allows two extra 
hours but gave no reason. One allows an 
extra load "Because it is not carried so 
long." One allows it because the students 
want it. 
Question 7. If students are allowed a 
higher than normal load, must a certain 
grade be maintained if full credit is to be 
allowed? What grade? 
Of a total of seventy-seven replies, eigh- 
teen replied in the affirmative. Many of the 
fifty-nine who answered No to the question 
said that of course the right to carry an 
extra load the succeeding quarter or semes- 
ter was contingent upon their making a cer- 
tain required grade the preceding quarter or 
semester. The eighteen colleges that an- 
swered Yes are tabulated as to their re- 
quirements in Table Six. 
TABLE SIX 
Requirement C CtoB B AtoB A 
No. answering 3 3 10 1 !_ 
TABLE 
The decided preference is to require that 
a student, even though he be allowed to take 
an extra load, be required to make a grade 
of B before his work is allowed full credit. 
Question 8. Who decides the question of 
extra credit for any student: Registrar? 
Dean? Committee of faculty? Heads of 
Departments? Faculty adviser? Faculty as 
a whole? President? 
Seventy-three answers were returned to 
this question and are tabulated in Table 
Seven. 
A number of notes to this question indi- 
cate that the registrar or dean or both are 
members of the faculty committee. Some 
answers indicate that where the question is 
decided by an individual officer in ordinary 
cases, unusual cases are referred to the 
whole faculty or to a faculty committee. 
Decidedly the prevailing procedure is for 
the question to be decided by the registrar, 
dean, or faculty committee. Many of the 
seven   
Official  Reg- 
Number answering  13 
Dean 
13 
Com. F. H'ds Dep. Fac. Adv. Whole F. Pres. 
27 112 2 
Reg., Dn. 
4 
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colleges depend largely on the previous rec- 
ord of the student and action consists in 
checking these records by the registrar or 
dean and only the unusual cases such as a 
few extra points in the last quarter needed 
for graduation are brought to the commit- 
tee. 
Question 9. Are students carrying extra 
credits or extra loads allowed to graduate 
in less than four year? How much may the 
time be reduced in quarters? 
Of the seventy-seven questionnaires re- 
turned, twelve failed to reply to this ques- 
tion. Two colleges allow an extra load but 
state that the load so allowed is too small 
to allow the time to be shortened even one 
semester. Four institutions do not allow the 
time to be shortened. The remaining fifty- 
nine colleges allow the time requirement to 
be shortened as shown in Table Eight. 
The largest group, 26, as judged from the 
comments many of the papers carried, hold 
the logical position that this question should 
be regulated in the first instance by control 
of the load granted. On the other hand, 
the table would indicate that 21 colleges try 
to hold the period of shortening to one 
semester or less. It would not be an un- 
reasonable analysis to say that the prevail- 
ing procedure is not to have a fixed rule as 
to the time required to complete the cur- 
riculum, but to so control the granting of 
extra credits as to make impossible the re- 
duction of time of more than one semester 
or one quarter. 
Question 10. How much time is requir- 
ed in residence for the bachelor's degree? 
Two colleges failed to answer the ques- 
TABLE 
tion. Seventy-five colleges gave the answers 
that are shown in Table Nine. 
It will be seen that 77 1/3% of the col- 
leges require only one year or session in 
actual residence for the bachelor's degree. 
Some of them explained that the last quar- 
ter, semester, or year, must be spent at their 
institution. The chief minority number of 
ten colleges, or 13 1/3%, require that stu- 
dents attend at least three years at their 
own institutions if they are to secure the 
stamp of the college's approval. 
Question 11. How much credit may be 
made at other institutions in quarter hours? 
The answers, almost without exception, 
were the complement of the answers to 
Question 10. 
Question 12. If students make request, 
are they allowed to take a course over in 
order to raise the grade from the lowest 
passing grade to a higher grade? Do you 
ever require that this be done? When? Do 
you allow it in practice teaching? Is the 
practice considered desirable by the faculty? 
Three institutions failed to answer any 
of the divisions of this question. Seventy- 
four answered as shown in Table Ten. 
This question seems to be a relatively 
new one in the experience of many of the 
colleges, judging from the large number of 
answers which state that the faculty has 
not discussed the question. Those who an- 
swered No to the first division of the ques- 
tion are chiefly those who answered No to 
the remaining ones. 
In answer to the question as to when the 
college requires such course to be repeated, 
EIGHT 
Reduction allowed in quarters ... .. .yi 1 VA 2 3 Indefinite, No regulation 
Number answers  1 15 5 9 3 26 
TABLE NINE 
Requirement in sessions  2/3 1 3 3'A 4 
Number answers   2 58 10 1 4 
TABLE TEN 
Does faculty 
Question Is it allowed? Ever required? In student teaching? approve practice? 
Answer Yes No Yes No Yes No Yes No 
Number Answers  48 26 17 SO 23 33 18 16 
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a variety of replies were given. Seven col- 
leges require it when it is necessary to raise 
the quality points, one in majors and minors, 
two in English, two to meet training school 
requirements, and two in practice teaching. 
The dean of one of the colleges asked a 
question in his turn. It was, If one has a 
system of quality credits, what can one do 
but allow students to repeat a course if 
necessary to raise their quality points ?" 
G. W. Chappelear 
A PROJECT IN "I VANHOE" 
I REALLY must assign some papers in 
Ivanhoe, I mused—somewhat sadly, I 
must confess—as I hurried to the of- 
fice to "ring in" one cheerful October morn- 
ing. We had started our fourth week of 
school and my sophomores had suffered 
little thus far in the way of papers. 
Once in the office, my attention was 
quickly turned from Ivanhoe, however. An 
extra class was assigned me that day, ac- 
cording to a note which I found in my box. 
The penmanship teacher wasn't there and 
I was to sit with his class the first period. 
Well, if there weren't too many folks re- 
quiring my attention in that class, I could 
plan for my sophomores then. In the mean- 
time I must go on to my home room of 
freshman boys. After I had given them the 
notices for the day, I went down to ' keep 
the penmanship class. When I had called 
the roll, a serious-looking boy came up to 
the desk to ask if he might pass the pen- 
manship books to those who wanted to prac- 
tice. 
"Will you want me to tell you anything 
about it?" I inquired on the defensive. 
"Oh, no. We know how to do it," the 
boy answered, with perhaps just a touch 
of pity for my rather obvious hedging. 
He passed the books to those not already 
engaged in work, and I was free to plan the 
Ivanhoe papers. 
In truth, more than the papers required 
planning. There were only three weeks 
more that I could spend on Ivanhoe and 
a part of that time I must spend on drills in 
phrases and clauses. Right or wrong, I 
was sandwiching these drills in with the 
captivating story of Ivanhoe. Phrases and 
clauses were pretty murky to this particular 
class of sophomores, and they seemed to be 
more thoroughly assimilated if the diet 
wasn't too steady; if we recurred to them, 
say, each Friday. 
Most of the class had read the entire 
story by this time, but in class discussion 
we had covered only twenty-four chapters. 
We found so many interesting things to 
talk about in Scott's story. The feudal age, 
as presented by Scott, was getting into their 
blood. No doubt most of us get our idea 
of feudal England from Ivanhoe. In re- 
reading the story after an interval of ten 
years, I was surprised to see how complete- 
ly I had formed ray picture of feudal times 
from that presented by Scott. 
But the papers ? Why not let each pupil 
make an individual study of some phase of 
the story? We had centered our attention 
on the story in class discussions, but there 
was a wealth of material which we had only 
touched. Why couldn't we work this up 
into a booklet on the manners and customs 
of the age? It would be both interesting 
and useful, and I would be spared the 
monotony of reading any duplicate papers 
if individual assignments were made. 
I reached for my pencil and began a list 
of possible topics. By that time the warn- 
ing bell had rung and I gathered my 
strength for a plunge down a corridor 
choked with hundreds of surging young- 
sters. For forty-five minutes I listened to a 
class of freshmen wrangle over the Gold- 
bug, and then I faced my sophomores. 
Hesitatingly I spoke of the vast scope of 
Ivanhoe and of the fact that we were losing 
much interesting material because we lack- 
ed the time for class discussions. My cour- 
age rose and my enthusiasm increased as I 
saw what seemed to be sincere regret on a 
few faces. Taking advantage of this, I 
